In the early part of 1935 I The failure of backward children in their work is judged from the average attainment of children of the same chronological age.* When it is found that, on intelligence tests, a child has a mental age markedly below his chronological age, whether he is backward in his school work (as is usual) or not, he is described as a retarded child. With a slight degree of retardation a child may be said to fall within normal limits for intelligence, but if at the age of 5 years he is retarded 9 months or more, at 8 years 15 months or more, at 11 years 20 months or more, and so on proportionately, then a special approach to the education of that child is necessary.
In many areas it is to this problem?the education of the retarded child?
that administrators address themselves, and the backward child who is of average or superior intelligence receives no extraordinary consideration.
Ascertainment
We may scan first of all the methods now in use for ascertaining the number of children in an area who are in need of special education.
( (1) That the attainment in English and Arithmetic expected from a retarded Senior on leaving school should be limited to the level reached by an average child in Standard III or IV (10 year level).
(2) That a great part of the skill in Reading and Number should be acquired during the Junior School period, thus allowing for a late beginning, and leaving for the Senior School period the applications and uses of these skills that require more mature reasoning. (Some of the more elementary applications will, of course, be used in the Junior School for practical purposes.) (3) That History and Geography should not be included in the time-table as such, but suitable facts under the heading of General Knowledge, should be introduced through conversations and lessons on topical events and everyday science. The subjects would then be dealt with as they come within the purview of the child's experience. They thus become more meaningful to the child and easier to understand.
(4) That every effort should be made, and every means at the command of the teacher used, to increase the responsiveness of retarded children and to stimulate their interest in their own surroundings and experience.
(5) That plenty of time should be allotted to expressive work and as much freedom as possible allowed in the choice of media of expression.
(6) That the amount of written work should be drastically reduced, and that the children should spend much time in doing things and making things.
I do not think that it is possible to be dogmatic about the detail of curricula for retarded children. There is urgent need for further experiment. Because of the large number of such cases and their proximity to the dull child, it will be obvious that these require a more careful and detailed examination than is necessary with low-grade mental defectives, the more so, as we must satisfy the parents who very often see nothing wrong with their children, except that they are not very good at their lessons. . . . . If we are to possess that knowledge of the very backward child, that is educationally demanded nowadays, a much increased amount of time will be necessary than has been given to this in the past."
